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ABSTRACT
Presented, in the first of 4 related documepts on the

Uome Oriented Preschool Education (HOPE) Program is an overview of

,th-e 'procedures for developing a souNtency based curriculum for
normal preschool Appalachian children up to 6-years-old. Discussed
are t'he inveptigation's procedural components: rationale;

.
philosophical framework (including assumptions and a learning theory
matrix); a Literature search pn terminal behaviors.; and evaluations
by individuals from thelNational Pinel of Child Development Scholars,
the Appalachian panel'of Child Development Scholars, and 950
Appalachian parents of. preschool children. Reported, are the panels'
general agreement on th,e competencies' empirical. support. More than

half of the document is comprised of a,bibliography and seven
appendixes, including lists of panel members, numbers by 'region of

parent evaluators, the prime competency list, and the rating

instrument. (CL)
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Foreword

4

As the second generation of de-kopmental work in the HOPE ProCe40 unfolds,

ittis planned that the curriculum base ellects an empirical foundation..

This f'undation, Emits final form, will be khbwn as a competency base:

,From tris'base, performance descrip;ives will be formulated for 'each of

the f r components in HOPE. This task is viewed, as crjtical tb future

develo mental-work-and presents a tedious challenge to tSe investigator.

With t ese-thoughtsrand intrrts in mind this project was undertaken.
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Preface

When 'one begins to develop programmatic efforts in the field of Early

Childhood Education', one leading question emerges sooner or later. What

can children, the ages for which programs are being developed, be expected

to d, perform, or accomplish? When one attempts to anSwer this question,

additional questions emerge,

Do Aildren grow and develop in a systematic way, providing
specific stagesof growth that can be specifically identified
as age 1, 2, 3,.4, 5, etc.?

Is learning to learn sequential? (Must certain skills be
learned before other skills can be mastered?)

Do we have general consensus among the scholars of child
growth and, development about the specifics of growing and

developing?

.The HOPE (Home-Oriented Preschool Education) Program' is attempting to build
an empirical base for its curriculum in the second generation of program

development. These questions, just mentioned, become formidable obstacles
to this curriculum development. Answers to the questions are nonexistent

or are not readilip.vailable. Therefore, an investigation was conducted

.
to answer, at least for the HOPE curriculum team, parts of these questions.

The investigation provided:

A master list of Competencies for/ "normal" Appalachian and
non-Appalachian children, terminal belwrior6 years 0 months.

(See AppendixfC.)

The central document: °A Competency Base for Curriculum
DevO.opment in Preschool Education."

An appendage, document: "Responses of a National Panel of
Child Development Scholars to Competencies of 'Preschool

Children."

An appendage document: "Responses 'of a National and an
Appalachian Panel of Child Development Scholars to An Early
Childhood Competency Rating Instrument."i

A Technical Report on Data.

From those data collected during the investigation, domains of competencies

were esta6lished. For each competency in these domains performance descr.ip-
tives were created for television scripting; and production of parent,xhome
visitor, and group experience materials. The performance descriptives are,,
included in the final document: "A Preschool Curriculum-Based Upon Child /

CompetencieS."

iv



PROCEDURAL

COMPONENTS OF THE INVESTIGATION



'Need:

Procedural Component of the Investigation

Section I: Rationale
3

SUUtements were created supporting'the formation of a Competency

Base from which per.formance descriptive's evolved.

Population:

. ,

Statements ,defining ,the relationships of the specific 'age range

of children Go the -dompetericies were established.

e.ction I Philosophical Framework

Assumptions for HoMe Based Intervention;

A list of assumptions which support home intervention for preschool

children, supported by philosophical tenets which support the home

intervention processes for preschool children, created the theoret-
4 ical support for the competency Base.

Learning Theory Matrix:

A schematic-representation was derived from four major schools of

learning theory. An eclectic learning theory 'matrix was developed

from this schematic,representstion'to support the HOPE philosophy

of how chl)dren learn.

Section III: Procedures andResults

Methods of data collection and data analyses were presented along

with findings to support the empirical formation of the Cpmpetency

Base.

I
. Section IV: Summary

A narrative about fikldings and their implications for the Empirically

Referenced Instructional Model and the HOPE Integration.Model indi-
cated the utilization of the competencies established via the investi-

gation. (See Charts that follow.)
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Empirically Referenced lnstrUctional M

1.

Competencies

Competency
Categories .

Performance
Statements'

S

-(Expectancies) Ability To Do

Home-Based
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Production of
Materials and
Activities

,...,.

Program.
Competencies. V

4

(Outcomes) Can Do
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01

August 1, 1973

AProcedura),Time Line

Created components of the Competency Base

investigation

September 1, 1973 Selected per'sonnel for the investigation

Selected a National Panel

September 14,,1973 Created content statements for each investi-
gation component

October le 1973

November 2, 1973

December 1, 1 973

ti

December 15, 1973

Created prime list of competencies for submis-
sion to the National Panel

Mailed to the National Pastel first draft of
investigation

Mailed instructions to the National Panel for
reactions to the prime competency list

Compiled and analyzed reactions of the National
Panel

Revised the first draft

Selected Appalachian Panel 4

Created "An Ear-1'y Childhood.Competency Rating
Instrument"

Mailed "An Early Childhood Competency Rating
Instrument" to the National Panel

lo

scas

Mailed second draft o e investigation to
the National Panel

January 4, 197 Mailed "An Eaily Chi, hood Competency Rating
, Instrument" to Appaliehdan Panel.

Wiled second draft of, the investigation to
rhos Appalachian Pbanel

February.8, 1974

Marc .4, 197 4

Selected Appalachian Parent Panel
\ I

Compiled and'analyzed reactions of the Appala-
chian and National Panels to "An Early Childhood /
Competency Rating Instrument"

Presented "Parent Rating Scale of Child Compe-
tencies" to Appalachian Parents for their
reactions

5
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1

March 22, 1974

I

Disseminated "Responses of a National Panet of
Child Development Scholars ro Competencies of

.

Preschool Pildren"
I

Compiled and aqalyzed Appalachian Parent reactions

Prepared final draft of investigation

Disseminated/" Responses of a, National and Appala-
chianPanel of Child Development Scholars to
Asti Early`Childhoo5 Competency p,,,ting Instrument"

April 30,.1974 Disseminated "A Competency Base for Curriculum
Developwnt in Preschool Education"

May 30, 1974 \ DIssieminated "A.Preschlool Curriculum Based Upon
-Child Competencies"

Disseminated "A 'Technical Report ore Data",June 30,-197)

or.
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Neeed.
it

In order to ostablIsH-perfprmance,descrfptions for early chilqood programs,
. it seemed critiical.that an empirical bai. be established from which the de-

scriptions might be created. A literature search provided bits a d pieces
of child growth and development them-1y based to somesdegree.on emp ricism.
An exhaustive literature searcleby Butfcr et al. (1971a, 1971b, 1 c,

1,471d) provided sample behaviteral 'items whiclrhelped create the PD (3) COM-
.

perency List (See Appendix D.). Anderson and Messick (1973) crested a list
of Soc,ial Competencies via a systematic procedure with empirical support.
Burton White (1971a) specified st4ial and non-social abilities and report&
Same through his reports of findings. There ere others and they are re-
fleeted in the published referenceS of the National and Appalachian Panels
listed in the bibliography of this ,document. Thus, the bits and pieces
were there but a comprehensive listing was misslng. Tberefore, the investi-
ation was begun to esteblidh a ''m=ister

It ould he carefully noted that the investigator was concerned with ter-
) aninal behavior. ,This behavior is innate And /or acquired. The 'investigator

did not. wHh debate Jnnatenes;: or acquisition but establish that the ,

compt*.tenides created by this study will be those terminal behaviors, (6.

yeAr!. 0 months) of, "normal" Appalachian and non-Appalachian children about

whi, the ; -lac) l,!rs have e silplificant degree of consensus. T} intent was

to avwer "can they do it," i.e., according to normaligrow h and development
pattcrns and they 0 it according to results of pro aul,evaluation.

(See Lmpirically Base liv:itruction Chart, page 4). N

If one c:;tabli:;hez:;, empirically, a lit of competencies 'for "normil"
a.chlan and non-Appalachian preschool ebildren, then a second filtering pro-
cess must be undertaken so that the central fpcus of HOPE can be emphasized. .

The.proces% cond-aeted with the National Panel oaf Scholars, was duplicated
with an Apral.lch:an Panel of Scholars (See Appendix B.) and approximately
965 Appalachian Parents (See Appendix C.).

0

$.

(The procedure guiding one to a compeCency list for "normal" preschool Appal--
achian children' created a bas-e from which performance desc iptions were
created for each cpmponent of HOPE. Since the pro` ss, HOPE, encompasses
more than ono major [Bruit, the invesngation vie d a parent-child system
instead' of a singular linear development. , k

The parent-child system is a complex, interact g field ok need potentials.
The neks of preschool children must be s in this complex interacting
field and not merely as personal charac eristics separate tom the systeni.
1..arer social, economic, and'rultural factors are interacting in the complex
fielq. in.expanding the management of child development to press opl chil-'
dren, who do not benefit from preschool education, attention must be given
to the macro needs of the parent-chilq system as' well as the more micro and

. personal needs of the child.

The complex interacting field of need potential which must be'mana ed fpr
child development has (a home- locus of influence. There SO a need f in-

' stitutional interveutc6n in the family. ,Transcending the boundaries 'f the
more traditional educational institutions requires consideration bf delivery

vehicles beyond "classroom variety." The dispersion or the educational
influence of the hbme can be achieved through mass communication vehicle,

7
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such as television b roadcasting. Colmen a nd Stpdqval (1971) concluded in,o
their study. fot the President's Commission on School Finance that there
was justification for the deyelopment and broadcast of television Lo sup-
plement.home-based programs to serve both children and par&nts. Speakinh

in the same'vein;about the complex interacting field of the parent-child
system, the Educational Commission of the States (1971) expressed approval
of combined group education of preschool children through the components
of group experiences, home visitors,, and televisi e,on. With"respect to th
Home-Oriented Preschool Education (ROPE) Program of the Appalachia Educe-
tionhl Laboratory, which has a three.7compotent system, the' Educational Com-
missiorrofdthe States said "Although the Appalachia program has been aimed
to servekchildrgn in rural, sparsely populated areas, it. could be used suc-
cessfully in urban and suburban areas." In other words, the needs of pre7
schOol children can be managdd through an integrated influence upon the
parent-child system using the masts communications delivery vehicle of tele-
vision.

1,

peTtliatiOn 11

The targeted consumer group for the HOPE Process is preschool non-urban
) Appalachian children. This population resides in the thirteen. Appalachian

states (or parts thereof) designated by the Appalachian Regival Commission
as-the Appalachia Region. The age range of these children is 3 to 5- years
and represents approximately 2.million youfigkers. Non-urban is defined
as those 3\iving in area of 50,000 population or leas."

A serieS of competencies and their respective performance statements plus
sample activities was, established to correlate with the aforementioned
population.

ti
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Assumptions

/'

A need may be defined as a gap between expectation and performance. Prd- .

'school needs are those gaps between expectations and performance of Children

in the age range of three, four, and five years old. Explicit identgica-

tion of needs may generate a firm basis for the mafagement of child devel-

opment. Hunt (1961) has said:

J'The problem for the managfment of child developm.ent
r is to fild out whow(to govern 'the encounters that

children/have with their environments to foster both
an optimally rapid rate of intellectual development ,

and a satisfying life."

A need-based management of child development is necessarily a broad spectrum

perspectiv'e. The entire child must beconsidered. In a study of the needs

of pre-primary education presented to the President's Commission on School
Finance, Colmen and Sandoval (1971, pp. 5 -1, 5-2) identified a broad range
of ten concerns for the domain of needs of preschool children.

Reducing school failure and offsetting the deficit id the ,

disadvantaged.

Healthy growth a development of individUal abilities.

Intellectual, -ocial, emotional, and physical development.

Coping wi0 physical and/or emotional handicaps (10 to 15
percent of the children).'

-4 Development of the ability muse perceptual prc-verbal

abilities.

Language development.

aowth in intelligence;

Development of/motivation to learn..

Increasing cognitive com tence.

Advancing self-concept, ego development, interpersonal
style, emotional stabili y 'social awareness, aad sense .

of responsibility.

A set of preschool needs of children recognizing the social, educational -'1
anA health domains was set down by the Educational ComMission of the States
(f971) to advance statewide publicly-supported efforts to minister to chil-
dren before they enter ublic schools. The Educational Commissiono the

States (1971, p. 16) fo ulated a set of five minimum objectives rel lye

to the social, educational, and health needs as followq:

. N
To.develop ways to read the famil-ies of young children and

4 to strengthen their capacity for parenting.

9
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o To involve parents in the formal education of their
children directly and through the decision-making
process.

To provide for the health, safety, and psychological.
needs of children.

..To start the educational process,that Will contribute
to the development of indiv4guals who will be' able to
'solve a variety of problems and are willing to try to
polve them.

To lay a foundation for improvements that should take
place in the early years of schooling to make it more
responsive to the needs of children.

Tho management of child development must.adend to the needs of children
inside and outside of the home. There are .needs respecting different sub-

, cultures, life styles, values, and the uniqueness pf the individual. What-
. ever gaps may, be manifested by preschool chils4en must be taken into con-

sideration on an individual basis, once the children arrivt. at the public'
school, A(need-based management of child development, therefore, must help
young children ecquire skills for learning throughout their lifetimie On

.

this basis alternative programs respecting preschool needs must include
attention to domains serviced by parental involvement, group experiences,
television programs, and home visitors.

,Bronfenbrenner {1972, p. 70) has made several' observations on effective4
intervention programs of need-based management of child development. "A

inter-
vention is neither. e child nor then parent, but the parent-child system."
home - based program effective to the extent that the target.of inter-

Bronfenbrenner argues, in effect, that effective intervention programs must .

be based upon needs for intensive family relationships and the accompanying
complex enduring patterns of interaction. In his terms,.any effective pro-
gram for the management of child development shoud recognize 'needs for the
formation, maintenance, and continuing development of. the parent child
system, with evident esteem for the status of the parent.

Colmen and Sandoval (1971) continuing in the same vein with respect to
parental involvement, argues for the primacy of the parental role in educa-
ting young children. The crucial group education experienpfs of the pre-
school child must not be fully discharged. frOm parental responsibility. A
complex need for home-based security in the7education. of young children
seems to encompass parental interaction and relationships with older sib-
lings. Child-rearing and educational practices may,noe be reducible to
simple preschool needs of children.

Gaps between expectations and performance of six-year-olds entering the
pdblic schools may be indicative of needs of .five-, four-, and three--year-
old children. Gaps for six-year-olds in the public schools may be given
foi schocil.success or academic' achievement,'.ability to adjust to routine
of the school, promotiontiand success on readiness tests, gains in intell-
igence, and later drop-out potential. Colmen and, Sandoval (1971) reported
a substantial justification for a group administered pre-primary piogram
for children of age'three. An evident need exists fop continuing growth

.10
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in independence and self-reliance, with more parental involvement for threes
than for fours than for fives.

For it to be serviceable to.the designers and understandable to the users,
the statement of this program's educational philosophy must take into ac-
count three basic factors: how children develop, apart from the inter-
vention of systematic educational training into their lives; what e utation
should do for its recipients, both individually and collectively; an4 how
children may be taught most effectively.

Although congenial elements of the env6irondent and careful
accelerate and broaden development, genetic and metabolic factors c ribute

to the pace of development that is "natural" for each child. But, even
allowing for differences in developmental rates, the program assumes that
development proceeds in predictable stages and that educators can thus plan
learning activities which will, make the most of these stages.

This program is based on the belief that children grow up in facil4tative\
and adversive environments? This being so,'Ithe chief aim of education
should be.to enable children to control the conditions in their enviTonment.
Generally, this means that children should know how to shape these c9ndi-
tions to their own advantage--for example, acquiring enough command of the
language to assess what is being said and to know how to,say.things effec-
tively., But control also means being able to.adapt,sensibly to conditions
that cannot be changed.

Once the central goal of edu6ation is agreed tfpon and,the 'nature of those
to be educated has been dptermined, phe consequent concern is how to bring,
abbut the right educational conditions'. This requires observing and recogs-
nizingythe .stages of development: that children ern certain things at
certain stages and not at others. And it demands cknowledgement that the
child's immediate environMen is the most ibunda reservoir of learning

elements.

To the HOPE program, of course, the home,is the odt significant and fertile
part of the child's environment, particularly tba of the preschool child.
The envisioned program is to be based on the following assumptions:

a.

Optimal learning takes place when the child's day-to-day
environment is 'used as a major source of curriculum.

k.

Optimal learning occurs: wen the child participates in
education activities instead of 3ust watching.

Optimal learning transpir es when the child is provided
feedback and reinforcement.

Optimal learning is facilitated by building and sils-
taining the .child's self-esteem,

Optimal rearning is,facilitated by developing coping
skills in transacting with all facets of the environment.

Optimal learning is facilitated by, perpetuating the
natural inquiry of a child.

(ii 24
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Learning Theory

As one views the preceding statements of beliefs and assumptions, it be-

comes clear that certain schools of learning theory lend suppgrt. These

major schools provide that support when one views, certain components within
their sv'uctures. Therefore, four major schools are shOwn by listing at

least six basic elements in each.

The necessity to build a pool of progiam objectives for HOPE instigated the
creation of an eclectic schema. It was not the intent to marry the specific
elements in each school, but rather to identify those cells from :the major

schools that lend support to the philosophical framework of the HOPE prolect.,'

Since the focus of the HOPE model is ot;'the life space of the chid, with

specific emphasis on the parent-child relations4ps,ophe eclectic schemata
attempts to communicate the facilitation and paintenance,of a humanistic
base. This base implies that production endeavors within HOPE center about
a humdevelopment structure and not just "a school readingss.theme."

As one views the statements of beliefs and assumptions, it bec mes rather
clear that certain learning theory schemata might lend support. As one
views the major schools of learning theory, it also becomes rather clear
that not just one particular school provides basic support to the philoso-
Rlical assumptions and beliefs of the HOPE Process. Therefore, a matrix
recording the theoretical elements of tour major schools of theory has. been'

constructed. It was not the intent of this formation to marry.the learning
elements, but rather to identify those cells in the matrix that lends sup-
port to the philosophical framework.

MORE Eclectic Learning Theory Schema
(Derived from Learning Theory Matrix)

(1) and C (1)
1

_Coding internal - external stimuli

A (2) C <2) ri '(2)

2 Communicating intuitive feelings'causedlby maladaptive re-
sponses not reinforced; producing a state of disequilibrium.

A (3) C (3) D ,(3)

3 Assimilating various' responses through exploration, and .

hypotheses testing:

A (4) B (4) C (4) D (4)

4 Retrieving, accommodating; experiencing reinforced adaptive,
responses,

B (5) C (5)

D

5 Generalizing from stimuli those responses producing a problem
solving environment.

A (6) B (6) C (6)

6
Exhibiting adaptive behavior indicating tentative solution.

1/4
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. LEARNING THEORY MATRIX
(Derived from Four Major Schools of ThoAght)

Information Processin Stim61 us Response Hum

.
.

0
I

.
,

.

. internal - external
.

novelty coding stim4i
. .

.
.

a maladaptive eesponses c.

.d is,,Auil ibrtum-.. prerequisites . dot reinforced intu!,

%
.!

o

,
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As one views the statements of beliefs and aspumlittiorns it becomes rather

clear that certain learning theory schemata might lend support. As one

views the major schools of learning theory, it also becomes rather clear

that not just one particular school Providks basic support to the'philoso-
phical assumptions and beliefs of the HOPE Process. Therefore,.a matrix
recording thytheore'tical elements of four major school's oaf. theory has teen

constructed. It was not the intent of this formation to marry the'learning
elements-, but rather to identify those cells in the matrix that lends sup-

t
part to the philosophical framework.

HOPE Eclectic Lea?ning Theory Schema
. (Derived from Learning Thqpry'Matqx)
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---\ This section of t114' report will present the procedures used to obtain the

necessary data for establishing a curriculum base and the results of the '

pnalyses on the data.
&

>

Appalachian and National Panels

In order to deve op an empirical base for the curriculum of the HOPE program,

'objective data h to e collected an tnalyzed. Duriig the initial phase

of .the study a "Prime Co petency List' was deVZ1dped and submitted to a

subset of the .National P nel .of Chid. %. Development Scholars. This subset of

individuals reacted to t "Prime C mpetency List." (Reactions to the

"Prime Competen y List" are ores- ted in the support document titled:

ResPonsed of a 'atibnal Panel:of Child" Development Scholars to Comgetencies.

of Preschool Children. Subsequent analysis of the reaetions'tesuIted in

the development of "An Early Ch ldhood Competency Rating Instrument.", . This

measurement nstrument was the submitted to all the constituents of the

Natrona' Pane nd to the en membership of an Appalachian Panel' of,Chila

DetrOopment.Seno .1/4

t,

The members of both panels were instructed to rate the Items on the instru-

ment according' to a 5-point scale:
4

4

5 - Strongly supportive empirical evidence as an expected

competency

0 - Slightly supportive empirical evidence a.c an expected

competency

3 - No empiriCal evidence as an expect competency

2 - Slightly nonsupportive empirical evidence as an expected

.competency
,e1 r

1 - Strongly nonsupportive empirical evidence as an expected
. r.

competenc
,

,

(Comments and concerns to each'item were invited and are presented in the

support document titled:" Responses of a National Panel and. an Appalacitian

.
Panel of Child Develepment'Scholars to Competencies of Preschool Children.)

Although the members of the panels were to rate thp items on 5-point scale,

assumed by the investigator to be discrete, most of the members of the panelst

inferred that the scaling was continuous and responded accordingly. For

example, instead of a panel member indicating that the empirical evidence

for item X was strongly supportive (5). or slightly supportive 4), the panel

member marked the item between 4 and 5. Consequently, en-unit interval.

.
) was established between each of the 5 main scale points d hence item X
.

was assigned the value 4.6. .

The panel members react to 5 categVries of competencies.. Analyses oT the

data included` frequency of responses,4calculation of means and

' stanaard deviations, .and statistical' tests of differences between means of

the National and Appalachian Panel for each of the categories and compe- N

.tencies. There were 11 National Panel Members and 12 Appalachian Panel

members who responded to the instrument. 'Table 1 presents the data from

these analyses.
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Table 1

Response Frequencies,. Descriptive Statistics
and t-tests for the Responses of the

Appalachian(A).And National(N) Panels.

I. Classification

A. Ability to form concepts

B.tAbility to discrimipate

C. Ability to discriminate
by sight

D. Ability to discriminate
by touch

Is'

B. Ability to sort

( F, Ability to ordinate

G. Ability to conse

H. Ability to measure

1. Ability to denote
spatial relatt4nships

A
N

A
.N

A
N

A
N

A

A
N

A
N

1

)Response
Freotaileies

-.

Descriptive
Statistics..

5* 4 3 2 1 i** s

4 7 0 1 4 4*.1 0.8

6 2
.
2 0 .340.. 0.7

8 3 0 0 l 4.3 1.0

6 3 0 1 4.4 1.1

7 4 0 1
.

0 4.4. 0,8

5 6 0, 0 0 4.4 0.5

10 0 0 1 0 4.5 0.8

9 2 0 0 0 4.8 0,3 .

dn.

* P

7 3 1 0 0 4,5 0,6

5 3 1 0 1 4.0. 1.2

8 3 0 0 1 4.3 1.1

7 ; / 0 0 , 4.5 0.5
\

4 6 0 0 4.0 1.0

5 5 -1 0 4.1 0.7

.

3 3 1 2 3.2f 1:4

2 3 ,1 3 0 3.3 1.2
I

ip

4 6 1 0 1 3.9 1.1

0 5 1 2 0 3.3 0.8 -,

5 5 1 1 0 4.1 0.9

1 7 0' 1 I) 3.9' 0.8

16
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Table I (Cont'd.)
41-

II. ,Communication

I.

A. Ability to recognize the
social functions of
language

B. Ability to label

C. Ability to explain
(essentia y a fu.nc-

tional co cern) .

D. Ability to describe
(essentialla pictorial
concern)

E. Ability to articulate

.F. Ability to express
feelings

G. Ability to use non-
verbal cues

III. Coordination

I

A. Ability to construct

A

N

A

N

A

N

A

N

A

N

A

N

N

A

N

NI

A

N

rr

.

Response
Fs .equencies

Descriptive
Statistics

04 3 2. 1 i a

8. 3 . 0 0 1 .4.4 1.1

2 1 0 0 4.4 0.6

3 6 \- 1 1 , 0 4.0 0.8

1 4 1 3 0 3.3 1,1

c.\

5 6 0 0 I 4.1 1.0 /0'

5 1 0 0 4.2 0.6 r

6 0 1 l 3.7 1-
6 0` 2 I 3.3 1.2

6 4 0 2 .4.1 11.0
0 0 0 4.5 04+.

ei

48 3 0' ,01. 0 4.4 0.8

4 5 1 0 0 4.3 0.5

8 3 0 1 0 4.44 9.9
1

1 7 1 0 0 41.0 0.

6 6 0 0 0, 4.4 0.4

2 5 2 0 0 3.9 0.6

5 5 1 0 4.3

..,

0.6

2 7 Q 0 4.2 0.p

8 2 1 1 0 4.4 0.9

3 7 0 0 0 44 0.3

4
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Table 1 (Cont'd.)
.

k4kt

Coordtnation (cont.'d,)
. #

137 Abillity to copy

4

C. Ability to draw,.

r .

' D. Ability to use bddy
to exEess feeling's

E. Ability to cone' -ol
largemusc1408

F. Ability to control
small muscles

IV. Habits/and Attitudes

A. Ability to initiate
action

B. Ability to plan action

C. Ability to persist in
action

D. Ability.to be self-
-reliant

A
N

A

N

A

N

A
N

A

N

A

N

A

N

A

N

A

N

N

Response
Frequencies

Descriptive
Statistics

5 4 3 2' 1 ii. s.

7 3 1 `1. 0 4,3 O.§
4 5 0 0 0 4

r
4 0.

6 4 1 10 4.1 0.9
2 7 0 1 3.9 0.7

7 4 '0 0 0 4.6 0.4,

3 3 3 0 0 4.0 0.6

/
.0-

8. 3 0 0, 0 4.6 0.4
6j, 4 1 4.3 N014

l

5 6 , 0 1 0 4-.1 0.8
4 V' 6. 0 0 , 0' 4.1,/ 0%4

* C ,

2 6 1 1 0 4.0 0.8'
1 '5 0 0. 3.8 0.4

9 2 0 1 0 4.5 0.8,
6 4' 0 0 0 4.5 0.4

A 1 2 0 3.8 1.0
1 4 3 0 0 3.6 0.7

6 0 1 0 3:9 0.7
3 6 1 0 4.1 0'.6

-t .

/4.

=r

5 4 3 0 0 4.2 0.7
2 7 0 0 0 4.2- 0.4
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A

' TOle 1 (Cont'd.)

Habits and, Attitudes (cont'd.)

E.f Ability to sudtain
health and safety 1

`V, Social Relationphips

. A: Ability to assume appro -
priate social behaviors

.

l .'
e )

3 B.
.

Ability to get attention

a

s'"

C. Ab±lity to. maintain.

attention

D. Ability to adopt .the
perspective of anothe'r

3

A
N

A
N

A
N

A
N

A

A

11

A
E. Ability to respeqe the

N
individuality ofrothers

f)- 'er

*Since all panel members rated each

.3

4

CA

Response
Frequencies

Descriptive
Statistics

-

2 iE

4 1 1 . 0 4 . 2 0.9

1 6 1 1 0 3.7 0.7

. .

. N.
6 4 .2 0 0 -4.3 0 !7

4 3 2 0 0. 4.. 0.7
. b

-

6 4 0 2 0 .4.2 1.0
2. 6 1 0 0 4:'1 0.5

. .

8 ,3 1 0 Q 4.6 '-0.5

4 6 0. 0 .0 4.3 0%4

.

5 4 1 1. A 4 .1 0;9
, 2 0 , 0 3.9 X0.4.

-

4 4 0 :2 1 3% 6 1.1'

,
6 0 2 0 3.7 1,0

/

4 6 1 1 0 4.1 .0 :7

2 2 5 1 0 3.4 0,9

3

1

4

competency on a continuous scale, values.

a

between the whole number representation was possible; e.g., 4.6. Therefore
each whole numb.er refers,po the interval about that number; i.e. 5: 5.4-4.5,
4: 4.4-3.5, 3: 3.4-2.5, 2: 2.4-1.5, and 1: 1.4-0.5.

(

**Mean values are based on actual raw scores and n t on the interval scores.

* * *t_test of differences between means was significant at he .05 level.

fix
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Inspect on of the data in Table 1 indicated that, in general, there was

agreement between the two sets of Panel members. Only'ewo.competenciesawere
rated significantly, differently by ehe two sets of ranel members. These were

competency ft G (Ability to use non - verbal cues) and competency III D ("Abil-

ity to use body to exUiess feelings). For both competencies the Appalachian
Panel indicated that the empirical evidence, was more strongly s\ipportive

than did-the National Panel.

While both Panels tend q, to agree on most of the competencies; there was

some disagreement. Qn competency I G (Ability to conserve) over one-half
of each panel. felt the evidence was supportive while one-third of each panel
felt it was nonsupportive. .0n.competencv I H (Ability to measure), one-
foUrth of the Appalachian Panel felt that the evidence was nonsupportive
whereas the majority felt it was supportive% On competency II,A (Ability
to recogniie the social functions of language), one-fourth of the panel

members responot in the nonsupportive direction whereas the majority
responded in the supportive direction, Fbr competencies'II C (Ability to
explain-essentially a functional concern) and. V D (Ability "to adopt tile
perspettiiie of another), one-fourth of the panel members again responded.
in the nonsupportive direction while three-fourths responded in the suppor-
tive direction. For competency V E (Ability to' respect tht individualityf
of others)., one-half of the National Panel felt that there was :a evidence

to.gupport or refute the competency; yet, over 80 per cent of the Appalachian

Panel indicated 'that there was supportive evidence.

Table 2 presents a breakdiA4n, of the means al a function of which panel had
the highest mean for, each category and competency. r

.

- Table 2
.

Highest Means. for Categorjes ar144 Competencies

a

Panel Catego

, n ,

,

Competencies (by Category)

ti Ill IV
,..

Appalachian

p

-III, 1,,Y, V

.

"D, H,
& I

A, C,
E L F,

&lt
, ,

..A, CV

D, &
E

B, E
Al' B.
'C, Et

E

$

National

.

I

'

X, C,.
E,

G
F,

&
.

B

p, D

/ t

r

B, F

a

"...a.

4

A, D

, D

.

.

Same Mean

............

II

From Table 2 it appears that for 3 of the 5 categories the Appalachikn Pantl
had higher mean ratings. Similarly, for 18 of the. 32 competencies the Appal-

,

achian Panel again had the higivx mean. ratings; that is, the Appalachian
Panel felt more so. than the National Panel that the research evidence and
literature was more strongly suppiortive..,of the categories and competencies
which were presented,

35
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Appplach.ian Parent Panel
'

.

Although two panels of,child development scholars were formed to provide

input aluAlt the researche0 aspects of child competenciel, it was felt that

the forminwof an Appalachian Parent Panel cold provid6 inp t about their

personal expectations of child competencies.

Parents in nine sites in seven Appalachia n states were asked participate

in the study. Approximately 950 parents were.asked to participate and almost

all were from non-urban areas. parents were permitted to .participate if

they had at least one preschool:chfId (age 3 to 5) living in their home, if

they had the child enrolled in a home-based educational program (a home t'

visitor making regular home visits),, and if they were willing to,respond to

a child competencies',questionnaire. 1 .1k.

While the National and. Appalachian Panels of Chit, Development Scholars were

asked to respond. to'a child competencies' questionnailFe is terms of the dir-

ectional supportiveness oaf the empirical evidence for the child competencies,

it was obvious that parents could nbt be aware of the research or other forms '

of empirical evidence. ConsWently, using the "Early Childhood Competency

Rating Instrument" as a basis, a questionnaire titled "Parent1/4Rating Scale

of Child Competencies" was,construeted for)use by the parents. Instead of

responding to the empiriGal evidence, parents were asked to respond in terms

of their expectations for their-Olild to be able_, to do the competencies by

the time he/she entered tilt first grade.

' Instead of haviWeach'parent reipOnd to all the possible examples under all

fiye categories, a parent only responded t items concerning one of the five .

categories. The particular category to whi h a parent responded was deter-

v, mined by random assignment of the parents to one of the five forms. The

parents were instructed to rate the items o the instrument according to a

4- points scale.

,., 0

1 - Yes (the child should be able to,do'the competency,)

t '

2 - No (the child should not be able to do the competency)

3 - I a m not sure (the chili.' shoulbe able to 'do the.

competency)

4 - I don't understand (either the Competency or the example)

Since it.was felt that the language from the scholars' questionnaire was

probably too complex or abstract, the items were rewritten for the parent

questionnaire. Parents were not asked to respohd to specific categories or `

competencies but to respond to examples of the competencies. Consequently,

analyses involved collapsing examples together totet an estimate of a

particular category or competency%. Table 3 shows which items were grouped

together to, generate a particular competency.

21 3
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Table 3

Items (within categories) Cons6lidated to Form Commtencies,

II

1-2 (items)

3-5

1-

3

C 6-8 4-7

D 9-11 8 -9

12-14 . 10-13

F 15-17 14-16

G 18-19 17-20

11 20-21

22225

Category

1-4

IV V

5-6

, 7-8

9-13

14-17

18-22

1-5-

' 15-18

1-4

5-6

7-8

9-11

12045

Stibilarly all items within a category were grouped together to generate

a response" made for that particular category.

Tables 4 through 8 present the responses of parents to each competency with

each of the 5 categories.

Table `4

'Average Frequencies of Responses to Competencies
in Category I (Regional, n- 189)

nat Ives

a

Cc hipetency 1-Yes- ,2-No
3-I'm.

Not Sure.
#A4-I Doe,'t

Understand 5Omit

A 184.5 1.5 1.5 0.5 1.0

13 ' 124.7, 27.7 34.7 0.3 1.7

C ---f 170.0. -9.0 9.0 0.0 .1.0Y

D 162.3 11.7 13.7 - 0.0 1.3

E 162.3 9. - 16.3 0.3 1.0
#

..r

F 160.0 8A 17.3 ' 0.7. 3.0

G : 173.5 6.0 6.5 0.0- 3.0

H 173.5 6,0 6.5 0.0 1.0

I 150.0 15.5 19.8 0.3 3.5

Category 1 160.0 /11.4 15.2 0.2 2.1

22



Table 5 . .

Average Frequencies of Responses tO Competencies

...I in Category II (Regional, niq91)

Competency 1-Yes 2-No

3-I'm
* Not Sure

4- Don't
Understand 5 -Omit

IN

A 148.5 19.5 20.5* j 0.5 2.0

B 143.0 37.0 9.0 0.0 * 2.0

C 160.5 11.8 15.8 1,0 %..02

D 171.0 11.0 7.5 e 0.0 1.5'

E 154.8 18.8 14,8 0.0 2.8

.

F 1)62.7 12.8 14.0` 0.3 .1.3

G 153.8 .0 10.8 0.8 . 2.8

Category II 157.3 17.5 Ns, 13,6 0/5 2.2

Table 6
Average Frequencies of Responses to Competencies

in Category III (Regional, n..492)

Alternatives

Competency 1-Yes 2,-, M6

3I'm
Not Sure

4 -I Dan 't

Understand 5- -Omit

A

8

C

D

E

F

171.0

173.5

157.0

17.6.0

161.0

163.8 '

7.5
.

. 6.0
,

12.5

_A.4

10.8
t

9.8

10.3

9.0

.

17.5
.

.8.0

15.5

14.0

0.5

..

0.5

0.0

0.4

0.0

0.2

.

t

2.(8

3.0

S,,q-

1/2

4.8

4.2

Category III 167.6 8.2 12.1 0.3 3.8

0
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A .t - Table 7
Average Frequencies of Responses to Competencies

i'l.n.Category IV (Regional, n=194) -

Tter atives

competency .1-Yes 2-No

3-I'm
Not Sure

4-1 Don''
Understand 5-Omit

A 171.2 ' 9.6 11.0 0.8 .4

13 154.0 17.0 u-22.0 0:0 1.0

C 114.7 47.3. 30 0
-4e

1.0 4 1.0

D . 156.0 1.0 23.0 0.0
1

1.0

E 140.5 35.5 16,3 6.0 1.8

Category IV 149.6 23.6 1%.2 0.4 1.3

Table 8
Average Frequencies of Responses to Competencies I

in Category V (Regi,onal, na.185)

-s Alternatives

Competency 1-Yes 2-No
3-I'm

Not Sure
4 -I Don't

Understand 5' -Omit

A 147:8 19.3. 16.8 *m"'\ 1.0 %.1 .1
n

B 151.0 13.5 .

it

17.0 1.5 2.0

C 159.0 8.5 . -17.0, 0.5 0.0

D 181.0 2.3 1.0 .Q.3 . 0.3

E 119.3 31.3 33.0

,

, 1.3 0.3
, ,

k

Category V '148.7 16.9 18.0 0.9 0.5

While all "Yes" responses indicate a positive set towards the item, "No"
or "I'm Not Sure" responses indicate to some extent a negative set towards
the item. Very few parents responded "I Don't Understand" or left items
unanswered.

'From Table 4 it appears that almost. 85 per cant of thg parents felt that
their child should be able to possess ,Ne competencies within Category I
(Classification). However, only%two-thirk. of the parents felt that their
child should be able to attain Competency B *lity to Discriminate)'.

From Table 5 it appears that over 82 per cent of the p. -cintp felt that their
child should be able to possess the competencies within u. *gory II (Com-
munication) by the time he/she entered first grade. The perk...ntage range
across the seven competencies within Ca.tegory II was from 75 pet '4Int to

90 per cent of the parents showing it positive set towards the compe ncies.

2439



0

From Table 6 it appears that over 87 per cent of the parents expressed. a

positive set towards the competencies in Category III (Coordination). The

lowest percentage for any competency was 81.8 and the highest was 91.74- an

indication that coordination is a category either well-knownby4parents or

well-regarded by them. V
ti

From Table 7 it appears that there seems to be some discrep ncies about the

competencies listed.under ,Category IV (Habits and Attitudes). Over 77.per.

'cent of the 194 parents surveyed felt thlit their child should pgisessthe-

competencies.listed in this category. Yet,'"Gompetency C (Ability to Persist

in Actions) was viewed in a Positive way by only 59 per cent of the parents.

From Table 8 it appears that over 80 per cent of the parents felt that their

child should be able to possess tlie competencies within Category V (Social

% Relationshilis). For four of the, competencies (A through D) 80 per cent or

more of 'the presents expressed a positive set. Yet for Competency E

to respect the individuality of others) less than 65 perk of the parents

expressed a'positive set. fc
1

wog.

9

25".
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A

Reviewing the Definitions

When the investigation was conceptualized, the.term empirical became the
foundation for the search. Thgre seemed to be a lacX of consensu1 in de-
fining the term. Therefore, a dictionary definition was used. This defi-
nition required that the judges; responses would be based on a systematic
observational schedule or verification by research findings. With this
definitive parameter the investigator feels thit ti'e findings are empirical
indicators of what we prese4itly know about child development and what,arTs

tareknowledge about developme are somewhat vacuous.

/The investigation defined as its target group "non-urban Appalachian chit .1
dren." The program, HOPE, which housed this investigation needed, to este

.

blish competencies for this group. The findings of the investigation indite
cate minute, differences in competencies for "normal urban, non-urban chil-,
dren" and "non-urban Appalachian children." Therefore, the master list of
competenciew (See Appendix C) represents poth of these groups of children.
These findings imply children are children no matter how we define them or
ffiere we find them. This is apparent, according to the findings, unless
ertain handicaps are evident.

$

Relating the Findings

Zhe investigator established six basic assumptions (papa. 9) during. the
conceptual phase of the investigation. A review of each assumption at the
end of this phase of the investigation suns appropriate.

"child's day to day environment as major source of curriculum"
This assumption is verified by the activithies recorded in Volume
IV of the investigation. The majority of the competencies can
be addressed in the child's immediate environmetft..

"child participates instea4 of wat,-hing"
The activities that were'created to fulfill each competency, in
lost instances, states the child will exh.bit attive behavior
instead of passive behavior.

"child is provided feedback and reinforcement"
The investigation did not verifythis assumption in adirect
manner. In an-indirect way the activities in Volume 1y indi-
cate participation of the parent-adult-child relating via.verbal
communication and/or simultaneous experience of u given activity.

"building and sustaining the child's selfesteed" -
The thirty-two competencies reflect a high probability of success
in this area if the delivery modes and the materials createdin-
stall an individualized rate of acquisition. If the TV,Homed
Visitation, and Group Experience as delivery components emphabize
individual age differentiation, stages of growth, and interest the
self-esteem of each chirniI1 he enhanced. The second phase of
this study; creating parent (adult) competencies which match child
competencies, will. probably be more influential in this area than
the first phase; establishing the competencies.
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"developing coping skills in transacting' with all facets of the environment".
Each of the competenciqs implies that acquialtion thereof will
assist the child in coping with his environment. .Morq specifically,
the acquisition of competencies in Categdries II, rV,iand V relate
directly to this behavioral area. Each child, as an individual,
and living in sc'Tikwhat r f an individualized immediate environment,
.

repres s an indiYidualized relationship to these competencies.

eF
The ma rials and modes of delivery will have to be individualized

_p&beacuiredbefor.coinsi .),

"perpetuating the natural inqiiry of a child"
The activities that wereAreated to match competencies have been.
oriented toward exploration, natural kcariosity and discovery modes
of learning. A review of Volume IV shaUd provide the reader with
evidence of this intention. Competencies IV. A, B, C, and D re-
late directly to this assumption.

The Models

The instructional modP1, integration model, purpose pf HOPE model, (pages

2, 3, 4) repr sentkng structure in the investigation, died not have any
substantial chai ges.

Instructional:
q'

The major change in this model occurx:ed.in the second box
"competency categories." It was perceived to have cognition,
social-affective, psychomotor, etc. as mains. However;
several panel members suggested that theVeompetency categories
represent domains. The reasoning for this change was the_in-
ability to classify an item.as cognitive only, p'sychomotor
only, etc. Therefore,. the investigator made the decision to
use the categoriei as dolains. The other major change was the
third box, "performance descriptiveg." The original design
included "behavioral objectives" but panel members suggested
the change to "performance descriptives." Volume IV reflects
the change made in that component of the model.

HOPE Integration Model:

There were only two changes in this model. Competency cate-
gories were "domains" originally and performance descriptives
were originally behavioral objectives.

Purpose of HOPE Model:.

This model was not presented in Draft No. 1 or Draft No. 2.
It was added in. final draft due to many questions regarding
the relationship of curriculum, delivery modes, and the cen-
tral focus of HOPE. This process model, hopefully, depicts
the marriage of the components ih the Philosophical Framework,
models presented for this investigation, and the proposed.uti-
lization of the competencies.I''
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Philosophical Position

The philosophical tennants advocated in the philosophical framework (pages 9,

10 & 11) and reflected in the Learning Theory Matrix ,(pages 13 & 14) passed

the test of most judges. However, the investigator found himself in the

middle of polarized-positions, philosophically, with some of the National

Panel members; That' particular panel aeemed to view the investigatio8 from

two Terticular philosophical camps. - Position A,.one cannot be too specific

iA describing behaviors of children and position B, one should not specify

a myriad of behaviors but rather assist the natural evolvement of the child

to dome level of maturation or development.! Several National Panel members

regarded. the study as useless until specific activities (as in Volume IV)

were matched with specific competencies.

The investigator can state with some degree of certainty that the assifn-

.ment, internal and external, for HOPE,; meshes with the original positiN
represented by the Learning Theory /14trix. It is the eclectic approach

that will satisfy most of the desired and prescribed needs of the HOPP

Preschool Model.

Comments About the Scales

.Parent Rating Scalc (

Several serious weaknesses were discovered in the parent scale. 1) The

items created appeared to be biased toward a "Yes" response. Given the

home situation from which the datewere collected, i.e., a home visitor
working with each fleimily in an on- going, preschool program, parents prdhaply

expect more for and pf their children. 2) There were no items included in

this scale that represented an obvious "No" response. .The sample items in-

cluded a sample of terminal behavior beyond anyone's expectation'of a 72

month old child. Items like this should have been included so some degree

.of internal reliability could hays: been established., 3) It was extremely

difficult to translate in parent language the competenciLl that were sub-

mitted to the panel members. Therefore, the statements are not value 'free

and there is not a one-to-one match witt the panel's scale and the parent's

scale.

tf

Rating Scale for Panel Mend6ers:

Several weaknesses were discovered in this scale. 1) The examples provided

seemed to be more confusing to the panel members than helpful. Many comments

(as viewed in Volume II and III of the investigation) were centered about

debate, revision, omission, addition about and of the examples and not the

competency. 2) The scale should have asked for priority ranking of cate-
gories qnd competencies. 3) The scale should have included clarifying
activities instead of clarifying examples]

ro
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Competencies

It became apparent from the first response document (Volume I) up to and
including Volume IV that the competency study will not be-complete until

) parent competencies are established. When one can view a parent competency
matched with a child competency the investigation will be-meaningful as far
awe relevancy to thek question is concerned,. The pr sent list of competencies

ppendix G) is a start on an empirically suppo d list of child competen-
les, terminal behavior age 72 months. It is ev nt to the investigator
that two very important competencies were omitted and did not evolve through
the judging processes. 1) Concept of space, 2) comprehension of language
((Dithers may surface as the search continues). The investigator feels it
is a start of a master list that.sn be expand& or deleted through future
investigations. All the competencies were maintained due to the consistency
of agr4r19nt among, the three judging groups. On Items II. G and III. D the
National and Appalachian Panel indicated empirical evidence supporting the
competencies. The investigator decided to retain these competencies since
our consumer grout is Appalachian families.

Imp)icains from the Investigation

1) Parent competencies that match child competencies need to
be established.

2) Since the investigation sought competencies for terminal
behavior 71 months, the established list needs 0 be dif-
ferentiated for aged 3, 4, and 5.

3) Those competencies that can be ,best initiated for acqui-
siticrough 'a specific delivery mode; television home
visitation, or group experience,'shonld be delineated.

4) Activities that assist competency acquisition should be
established. This activity pool should be categorized
by ,competency, age level, and mode of 'delivery.

The finalized master list of competencies should be cat-
egorized:

Preschool children ('normal)
Preschool children (handicapped)

Considering the weaknesses of the investigation it appears to the investi-
gator that it has not been an exercise of futility. The generation of
competencies, cre4xing activities that assist acquisition, and the start of
Phase II of the Nvestigation has certainly provided impetus for a continued
search. More questions have arisen than have been answered but clarification
'ot the questions that arose perpetuates that never ending cycle "the search
for truth."
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Director
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* Wear, Pat
Chairman
Department'of Education
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The purpose of forming an Appalachian Parent Panel-was to. provide

the HOPE Program efforts with a "grass roots" reflect-ion on the compe-

tencies. Since one of the goals of the HOPE Process is to serve non-
.

urban. Appalachian families with preschool children, it became impera-
.4

tive to finalize the competency list with central focus on this population.

So that a representative.sample of parent reaction could be ob-

tained, sites in seven Appalachian states were chosen; Alabama, Kentucky,

Ohio, Pennsylvania, Tennessee, Virginia, arld West Virginia. The sites

selected in thse states were those in which HOPE was directly or indirectly

involved. Where there was no involvement, State Departments of Education

were asked to assist in selection. The general makeup of this parent

populationdwas non-urban !except fifteen families located within the city

limits of Huntsville, Alabama.

Criteria for selecting families: (1) there was at least one preschool

child (ago 3 LO 5) residing in the family; (2) there was a home visitor

active with the family; (3) there was a willingness to participate.

Cl



State:
Site:

The logistics of the parent population

Alabama
TARCOG -
Top of Alabama Regional
Council of Governments

Counties served:
DeKalb
Jackson
Limestone
Madison
Marshall

Number of families: 85

State: Kentucky
Site: Counties served

Knott
Letcher
Pike

Number of families: 125

4.4

State: Ohio
Site: Gallipolis
Couoties served:

Gallia
Number of famine::: 150

State: Pennsylvania
Site: Counties served

Kittany
Armstrong
Green
Washington

Number of families: 85

C2

State: Tennessee
Site: Clinch-Powell Educational

Coopdrative
Counties served:

Campibell

Claiborne
Hancock
Union

Number of families-

Sta e:
e: DILENOWISCO Educational

Cooperative
Counties served:

Dixon
#

Lee
Scott
Wise
City of Norton

Number of families. 200

200

:;tat c':

Number

West Virginia
Counties served
`Raleigh
Pendleton

of families: 120

Total families: 965
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Prime Competency List

The original list sent to the
National Panel for reactions
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Category: Clas:,ification

Competency: Abi lity to form concepts

.Example: To recognize repetition of patterns
To establish and, label categories
To generalize from one situation to another

Comments:

Competency: Ability4to discriminate by sound

Example: ToVlistinguish between sounds

To distinguish rhythm
To identify sources of sounds

Comments:

Competency: Ability to discriminate by sight

Example: To distinguish shapes
To distinguish sizes
To distinguish colors

Comments:

Competency: Ability to discriminate by touch

Example To distinguish texture
To distinguish temperature
T3 distinguish shapes

4

Comments:

Competency: Ability to sort p
Example: To recognize similar qualities in different objects

Comments:

Dl



Cate : Classification

COmpetency: Ability to ordinate

Example: To arrange-in sequence
To construct one-to-one correspondence

Comments:

e

Competency: Ability to conserve

Example: To match on a one-to-one basis
To distinguish quantity
To C6rrelate shape with quantity

Comments:

ompetency: Ability to measure

Example:% To distinguish time
To distinguish weight
To distinguish distance

Comments:

Cipetency: Ability to denote spatial relationships

Example: To distinguish relative locations

Comments:

COmpetency: Ability to express feelings

Example: By stftement
By dVeanor
By avoidance

Comments:



Category: k.orwuni, ttion

c.,mpetency: Ability to articulate

Example: To be proci:w in :1,.ech
To bo :sennitivo tel VOL:,11

To be sensitive to audience

Omments:

Comptency: Ability to dt2scribe (esentially a pictorial concern)

A4Na

Example: To recognize the saliont ,-haracters (14.- the thino

described
To ki:=o workh; with pret:ision

To use comparisons

Comments:

) be

Competency: Ability to explain (e:;entially a iunctional concern)

Example: To recognize the dynamic's of the operation to be explained

To detail relationships of .function
To be aware of audience's familiarity with thing Leing explained

Comments:

Competency : Ability to label

Examplo: To realize ihe importance oC labels a:: a convenionco ID
communicating with other::

To realize the connection of function to lai,elling

To realize that all feelings, conduct::, anti maiot Li 1:; can

be labelled

comments:



Category: Communication

Competency: Ability to recognize the social functions of language

Example: To realize that languago is neither "right" nor "wrong," but
rather "appropriate" or "inappropriate" to a given situation

To realize that language has a function other than communication
of information, that function being class/character typing

Comments:

Competency: Ability to use non-verbal cues

Example: To recognize that communication can proceed without the written
or spoken word

To become acquainted with common gestures.

Comments:

J

D4



Category: Coordination

Cimpetoncy: Ability to c,m ;trIwt

Example: To be aware of the'relati)nships of parts to the who

To as materials.
To use materials

Comments: 4

Competency: Ability to copy

Example: To develop eye --hand coordination

TQ comprehend design

Comments:
F

1

Competency: Ability to draw

)Exazy: To conceive and hold mental pictures

To develop eye-hand- coordination
To comprehend design

Comments:

Competency' Ability to bogy to expre:;s teelingr:

Example: To recog nizt t ItYft nt phy:iic.11 gestures on Other:

To dance
To accept body movements as a respectable form of expressiorip

Comments:

Competency: Ability to control large musles

Example: To balance
To move in the war; o:o wants to

Comments:

1)5



Category) Coordination

Competency: Ability to control small muscles

Example: To manipulate small objects with hands and fingers
To develop eye-hand coordination
To use many parts of the body simultaneously

e4
Comments:

D6
( i



Category: Habit :, and Attitudes

Competency: Ability to initiate action

Example: To realize when an action would improve existing conditions

To know the range and probable roslalts of actions

Comments:

Competency: Ability to plan Iction

r

Example: To make choices based en the dynamics oi a given situation

To assess resources

Comments:

To anticipate end results

8

Competency: Ability to per51st in act idns
I

xtilmple: increa:ie atention span
To recogni.-.0 correlation between time spent and results achieved

To recognize interim successes

Comments:

Competency: Ability to he self-reliant

Example: To know one's own abilities
To accurately assess one's work
To realize that others cannot always by counted on for help

Comments:

:7ompetency: Ability to sustain health anu safety

Example: To recognize what Is hynoticial and detrimental to heal Ch

To see the connection\ot good physical health to of mental

health
To realize that prevention of illnoss is primary to being healthy

To recognize appropriate social benavi(Irs

Comments:

1)7



to.

Category: Social Relationships

Competency: Ability to assume appropriate social behaviors

4t.

Example: To listen and follow directions

To work with others for a common goal

To converse well

Comments:

Competency: Ability to get attentiot0-,

Example: To role play
To ask questions
To manifest a sense of-.urgency

Comments:

Competency: Ability to maintain attention

Example: To be direct
To be sincere
Tri maintain 'eye contact

Itt6

Comments:

Competency: Ability to adopt the perspective of another

Example: To role play
To put oneself in the conditions of others'
To play with and talk to others

Comments:

)

Competency: Ability to respect the individuality of others

Example: To tolerate visible differences in others

To express admiration for the differences of others

To express concern over the differences of others

Comments:

D8
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P, 0. BOX 1348
CHARLESTON, WEST VIRGINIA 25325
304/344-8371 v,

1 Dear Panel Member:

llamom'rag,

November ?q, 1973

Thank you for your receptivity to this investigation. Most

of you hate been very prompt in your replies and alost generous with

your individual comments.

This packet contains:

instructions for judty.....,

A ratinl instrument fel-

s Three service agreemen;:s to be retained for

your files and two..ir Lc) he returned to me).

A vendd?s invoicti (to VA.! return.,.1d).

A self addressed iito.irpe.1 envelope.

Whon the judqinq to ;k is ,:ompletot!, i:3,-.v;e return the returnahle

items in the self-address:d envelope. I 11,)pc to hear (from you soon

regarding these matters.

4

Enclosures

Sincoroly,

George Troutt, Ph.D.
EarlyChildhood Specialists
MARKZTAPLF PRPSCHOM, EDUCATI2N PPOGRAM



4 u

Instruction'S to Judges

Would'you please rate th6 following items with relationship to the

.criticalness of each item as a child competency (expected behavior at ege

A

6 years, 0 months). These competencies are to be those .that the ftnormaa!'

American child (age 6 years,, 0 months) could be expected to possess on

the basis of existent empiricarknowledge.

Oach,item is scaled five to one:

5 Strongly supportive empirical
evidence as an expected competency

NOTE:

4 Slightly supportive empirical .

evidence as an expeCted Competency

3 No empirical evidence as expected
competency

nonsupportive empirical
e =vidence is an expected competency

1 ,Strongly nansupportive empirical
evidence as an expected competency

Umpirical'evidence: Originating in, or
based on observation or experience/ capa-
ble of being verified or disproved by
observation_or experiment. (Webster's
Seventh New Collegiate Dictionary; second
and third defipitions).

.//

E2

84

1,



1.

Procedures for Rating

1. Rate, each example i)y placing an X anywhere on

the line where your reaction is best suited.

When the examples have been, rated, place an X

anywhere on the line where you feel your re-
action to the competency is best suited.

3. When the competencies have been rated, place

an X anywhere on the line where you feel your

reaction to the category is best suited.

4. If you have any comments about an example, a

competency, or a category, space is provided.

111'

Please note that your, task is to provide your best

scholarly judgmerit, within the above established framework, about child

competencies that will become a set from which behavioral descriptions

will be developed. The behavioral descriptions will flow into a develop-

mental design pictorially represented by the attached charts.

E3



An Early Childhood
Competency

Rating Instrument

E4
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1 Category: Classification

I A. Competency: i),bility to form concepts

0

o

>1
.-i
Lm
Z
0
)-4

Examples:
4.)
U)

0

4)

0

4-.)

4

ii

a)

0
c
w
r0
-4
>
W

z

:
cn

o

4r-i.)

r-1
Cl)

>
A-)

o

0

0

1. To recognize similarities or dif-
ferences oPobjects and/or events

2 To understand the nature of the
_

similarities and differences of
objects and/or events

3. To establish and label conceptual

groups

4. To verbalize principles underlying

categories

5. To generalize from one situation
to another

A. Competency: Ability to form concepts 4 3

Comments:

I B. Competency: Ability to discrimLoate
by sound

5

-

2

5 4 2

Examples:

1. To distinguish characteristics of

sound

E5

1



B. Competency: Ability to discriminate
by sound (Continued)

2. To identify sources of sound by
name and/or distinction

0

>

0

>
ZU

N to

o 0

1-1

0
eri

3. Reproduces simple rhythmical pat-
terns 5

4. To analyze oral forms into consti-
tuent parts

5. To identify and distinguish tones

B. Competency: Ability to discriminate
by sound

Comments:

2

5

5 4

I C. Competency: Ability to discriminate
by sight

Examples:

1. To distinguish size using recogni-
tion, matching, and labeling

2. To distingui4.1 shapes using recog-
nition, matching, and labeling

3. To distinguish color using recog-
ntiion, matching, and labeling

4. To,distinguish letters and some
simple words

5

5 4 3 2

5. To perceive organizuJ form distinct
from its background 5 4 4

.

L,C
Y)

En



C
.

C
o
m
p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o

d
i
s
c
r
i
m
i
n
a
t
e

b
y

s
i
g
h
t

C
o
m
m
e
n
t
s
:

0

0

>
1

0

D
.

C
o
m
p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o

d
i
s
c
r
i
m
i
n
a
t
e

b
y

t
o
u
c
h

E
x
a
m
p
l
e
s
:

1
. T
o

d
i
s
t
i
n
g
u
i
s
h

t
e
m
p
e
r
a
t
u
r
e

2
.

T
o

d
i
s
t
i
n
g
u
i
s
h

s
h
a
p
e
s

5 4 3 2

3
. T
o

d
i
s
t
i
n
g
u
i
s
h

f
u
n
c
t
i
o
n
a
l

o
b
j
e
c
t
s

5 4 3 2

4
. T
o

i
d
e
n
t
i
f
y

t
e
x
t
u
r
e

o
f

m
a
t
e
r
i
a
l

a
s

s
m
o
o
t
h
,

'
,
s
l
i
p
p
e
r
y
,

e
t
c
.

4 2

5
.

T
o

d
i
s
t
i
n
g
u
i
s
h

h
o
t
t
e
r

a
n
d

c
o
o
l
e
r

t
e
m
p
e
r
a
t
u
r
e
s

o
f

s
u
r
f
a
c
e
s
,

l
i
q
u
i
d
s

5 4

D
.

C
o
m
p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o

d
i
s
c
r
i
m
i
n
a
t
e

-

b
y

t
o
u
c
h

5 4 3 2

C
o
m
m
e
n
t
s
:

I E
.

C
o
m
p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o

s
o
r
t

F
x
a
m
p
l
e
s
:

T
o

r
e
:
-
I
g
n
i
z
e

s
i
m
i
l
a
r

q
u
a
l
i
t
i
e
s

i
n

d
i
f
f
e
r
e
n
t

o
b
j
e
c
t
s

T
o

r
e
c
o
g
n
i
z
e

s
i
m
i
l
a
r

f
u
n
c
t
i
o
n
s

a
n
d

5 4 3 1

r
e
l
a
t
i
o
n
s
h
i
p
s

i
n

d
i
f
f
e
r
e
n
t

o
b
j
e
c
t
s

3 2

E
l
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I E. Competency: Ability to sort
(Continued)

3. To provide descriptions while
sorting

4. To label the group of objects

E. Competency: Ability to sort

Comments;

4

1

2

F. Competency: Ability to ordinate

Examples:
a

1. Arrange objects in sequence accord-
ing to size, numerousness, and time 5 4

2. To establish one-to-one correspon-
dente with recognition, matching
and labeling

3. To identify positional relationships 5 4 3 2 1

4. To hai,e elementA-y notions of inclu-
sion and exclusion

5. To establish set-numeral relation-
ships

F. Competency: Ability to*ordinate

Comments:

5 3 1

E8



p

I G
.

C
o
m
p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o

c
o
n
s
e
r
v
e

E
x
a
m
p
l
e
s
:

'

1
.

S
e
p
a
r
a
t
e
s

o
b
j
e
c
t
s

i
n g
r
o
u
p
s

t
o

a
c
h
i
e
v
e

o
n
e
-
t
o
-
o
n
e

m
a
t
c
h
e
s

2
.

T
o

d
i
s
t
i
n
g
u
i
s
h

q
u
a
n
t
i
t
y

u
n
d
e
r
,
v
a
r
i
o
u
s

t
r
a
n
s
f
o
r
m
a
t
i
o
n
s

o-4

4-)

" 4.7

Q

3.)

r-1

o
5

(1)

.04
4

U
) z U
)

z

'-41

r-i4-'l

C
j _Jot.0 g )

0

r.-4

4.)

W (/)

3 2 l

4 3 2

3
.

T
o

i
d
e
n
t
i
f
y

l
a
r
g
e
r

a
n
d

s
m
a
l
l
e
r

p
a
i
r
s

o
f

o
b
j
e
c
t
s

5 4 3 2 1

5 4 3 2 14
.

T
o c

o
n
s
e
r
v
e

n
u
m
b
e
r

G
.

C
o
m
p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o

c
o
n
s
e
r
v
e

C
o
m
m
e
n
t
s
:

5 4 3 2 1

H
.

C
o
m
p
e
t
e
n
c
y
:

A
b
i
l
i
t
y

t
o m

e
a
s
u
r
e

E
x
a
m
p
l
e
s
:

1
.

T
o

d
i
s
t
i
n
g
u
i
s
h

t
i
m
e

(
l
o
n
g
e
r

a
n
d

'

s
h
o
r
t
e
r

i
n
t
e
r
v
a
l
s
)

5

2
.

T
o

d
i
s
t
i
n
g
u
i
s
h

w
e
i
g
h
t

(
h
e
a
v
i
e
r

a
n
d

l
i
g
h
t
e
r
)

3
.
3

3
.

T
o

d
i
s
t
i
n
g
u
i
s
h

d
i
s
t
a
n
c
e

(
l
o
n
g
e
r

a
n
d

S
h
o
r
t
e
r
)

1
5 4 3 2 1

4
.

T
o

d
i
s
t
i
n
g
u
i
s
h

m
e
a
s
u
r
e
m
e
n
t

(
u
n
i
t
s

a
n
d

i
n
s
t
r
u
m
e
n
t
'
s

f
u
n
c
t
i
o
n
s
)

5 4 3 2 1

e
)
,
.
.
E
9

-
1 (

4.



I H. Competency: Ability to measure

(Continued)

MO,

5. To distinguish value (Money)

I H. Competency: Ability to measure

Commffits:

J

4.)

03

.H oti
0,3 41 .43
> ).; 'i

-f-i 0
4.) i

c c
in tn
c c

ID 0 0
U C
c
fpri r0 r.i

.4J +.4 4.)

a) trs 0
..-1 .i.4

U) Z m u)

5 4. 3 2 1

5 3 2

I I. Competency: Ability to denote spatial
relationships

Examples:

1. To distinguish the relative orien-
tation of an object in space 5 1 3

2. To identify directions of motion of .

objectsgoing away, coming towards,
ascending, descending, etc. 5 4 3 2

3. To establish part/whole relation-
ships 5 4 3 2 1

4. To recognize cross-modal transfer 5 4 3 2

5. To recognize physical causality 5 4 3 2 1

6. To establish left/right orientation 5 4 3 2

I. Compet\cy: Ability to denote spatial
relationships

Comments:

Category: Classification 92

ElO

4
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II. Category: Communication

Competency: Ability to recognize the
social functions of language

Examples;

1. To realize that language is neither

4)

c
M

A o
).4.

4-)

w

4)

r-4
4.).

.s:

CIti
,-4

r-4
w

"right" nor "wrong", but rather "ap-
propriate" or 'inappropriate" to a
given situation

). To realize that language has a
function other than communica on
of information, that functio
being class/character typing

3. To use language in the service of
personal interactions

A. Competency: Ability to recognize the
social functions of
language

Comments:

r4

3

IT B. Competency: Ability to label

Examples:

1. To realize the in rtance of labels

as a convenience in communicating
with others

To realize that most feelings, con-
ducts, and materials can be labeled.t

Ell

'4 3

t' I



4

II B. Competency: Ability to label (Continued)

3. Identifies common objects by name,
or by an assigned or agreed upon
name

4. To produce labels isomorphic with
reality

B. «Competency: Ability to label

.sommens:

o o
>
"ri .4

W ,4J ,4J

-r4
4.)
).4
0

ml 0
4)

W*I r iti
4.) ,-I

Z 4
to

5

5 4

2

II C. Competency: Ability to explaim (es-.
sentially a functional
concern)

Examplos:

1. To rocognize the dynamics of the,
.operation to be explained

2.. To detail relationships of
functions

3. To suit the explanation to the
audience and situation involved

4. Gives simple explanations of
physical phenomena such as falling,
breaking, pushing, etc.

5. TO be able to ask appropriate
,'questins

4

C. Competency: Ability to explain ,(es-
. sentially a functional

concern)

84
El2

5

4



TI C. Competency: Ability to explain (es-
senti:ally a functioAal
coneerni (Continued)

,C0 MMe fits :
44.410.414.

XI D. Competency: Ability to describe ies-;)'.

sentially a pictorial
concern)

9

t*,

Examples.

1. To make th'e description meaningful
.

to another

. To remember objects and events

3. Uses. words to communicate descrip-
tionsof common obje-ts in terms
of their attributes - color, shape,

S-1

to

rM

5

, 3 2

\
3 2 1

sizo,' texture. etc.

4. 'Uses words correctly to compare
object features, in terms of color,
'size,' etc.

D. Competency:. Ability to describe (es-
sentialW a pictorial

el* concern)

ComMents*

4

`:1Z E., Competency: Ability to articulate 11

Examples:

1. To speak audibly

t.

El 3

5
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1

E. bampetency; Ability to'articniate
(Continued)

.,/

c) c)

..-4 ...i

>4

2. To speak ,c.iomprehonsivoly 5 4

3. To be willing to speak when,
.appropriate

4.. To monitor unnecessary or inap-
propriate speech

5. Pronounce words in oral vocabu-
lary correctly (commun,cably)

.6. Expresse,s."mood" by vocal in-
fleliOns (sadness,'anger,
secrecy, etc.) .5 4 3 2 1

5

5

3 2

5 , 3 2

/

E. Compei'ency: Ability to articulate

Comments: A.,

5 4 3 2 1

F. Competency: Ability to express feelings

Examples:

1. Identifies common emotional ex-
pressions in other persons, e.g.,
anger, sadness, joy, etc. 5 4

2. Uses common coping reactions to
k
expressions of emotions in others,,
(comforting, distracting,

. avoidance, approach, etc.) 5 .4

3. By statement in lieu of .act,ion 5 4

To describe alternative feelings
through role play or verbalizations 5 4

96

3 2 1

3 2 1

3 2 1

5



44

,

4

5,

COmpetency: Ability to express feelinis
, i(ContnuedV

e. .

0 .0t

. > >
bpi H

4 A .. .0 4j
}.4 r.

s
1 .0

o
-o.

.
. r:u

.. V
. ..-4

. >
o4 p 44' 'el

V)
4.) r-4

4.:1'ti)

A

1

*
?,

Competency: Abilityt to express feAaings 5

Comment :
1

t

'G, Competency: Xbility to ude non-verbal cues

,xamplep:
4

1: To coMmulcate'throngh pantomime

2. To describe through graphig means

3. To recognize. posture' as a means of
'communication

4.. To make use of common hang and arm
gestures

. To recognize and use facial- ges-
tlires-as a mode of communication

4....

Competenty; Ability to use non-verBaA

r3.)

24
43

1 lb

...a 2

2

3 2 1

5' 4 .3 2

cues

ZX Category: 'Communication 4.

A

O

l'



1

4

Til Category: Coordinaaon.

NIti A. Competeay: Abi

m

1

Examples:

ty to construct

S

I I

4,1. To construct so that relationships
between parts an whole are clear 1

2, To assess appropriateness of mam
A tarials for various tiontructions

. ;
. ; .

3 To use materials'suckas pencils,~
crayons, scissors, paste, mosaics:,
clay : ..

.

4. Constructs structures with
materials

Constructs simplegeometrical'.'
shape* by, placing parts together

A. Competency: Ability to construe

Comments:

re

4

r,

54
2 1'.1,1,.,,

)

2 1

5 4

4

10

llz B. Competency:* Ability8to copy

Examples:.

1. To developeye-hand-coordAnation

2. Copies geometrical shapes and
designs.,

3. To mitic sounk,

1

r
E16,

4



4

A

.9

B. ,Competency: 'Ability to, cov
(Continued)

t

es

.
.

4. To imita..e,gestures and movements

5. To comprehend a given design

B. 'Competency: Ability to copy
,

Comments:.

9 1 4

0
>
0'

t1
4.4 ,ri
4.3 , 43

i ' ,1 )4
0 0

0

S

.0

9. 9

r-i

r4

5" 4 3
1

2 a
5 *4 1 2

Competency: Abily to draw

Examples:

1. 1() conceive and hold mental pie
.

tures-
)

2. T.o produce recognizable pictures \'

3. Draws common gegMetrical shapee
(square,4 trianqle, circle ellipse,*.

etc'. ) A.

4. To cott!prehenp design

5. To dem9nstrate basic principles of
design'

Competency: Ability .to draw

CORMentS:
* '

5 .4
ti

.

*

1

V

t

VA

ay

4 3

94

9. D 1

f II - D. Competency: Ability: to usq body\to.
express heelings

E17

+0*

45.
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8
rx

III. D. Competency:
. .

51 as

Y

1

Examples:

S

Abilty to use body
to express feelings
(Continued)

1.

4)
'1,,

5555

a54

a.

4,)
tr)

1. To reCogpize the effect of physical
gesture ,from others

a

2. (`To commwticatevarious intention
with the body

3. To demonstrate common physical
gestures -(thre.atening, pleading,

rejecting, etc.)
L.

;

,
,

. I

Execuths simple rhythmical dances

'To take the' roles of various objects

D. Competency: ,Ability to use body to ex-
press'feelings

COMments:
a)

8b

a

A

r4

114

4.

o

U)

5 4 3 2 1'.

5 4- 3 2

E. Competency: *Abilityito control large'
muscles

41

Examples:

1. ,:To141ance one',k self in situation's
with special constraints (b4lance.

2.

a.

.bead, walking all incline, using, the

trampoline)

To move in the Ways one wants to

I

.6
To.a oid excessive clumsiness

\

1

pp

41 4 .4 ofy

5 4 3 -2 1

5 4r 3 2

S

3.

Itc

a

41



4

III E. Competonc: Ability (to control largo '

muscles (qpntinuod)

"4.

Y'

S.

Makes movements, of thole body or
of limbs in response tO bral
directions

41)

:
r ,cy 13)

:).. .H

Mi

5. To acquire cognitive control of
movement

.1
)

E. Competency: Ability to cont4p1 lar,te
.

% muscles

CoMMents:,

.X11 F. Competency; Ability to cdntrol small
musoIeAt

Examples:,

1. To 'use many parts of the body
simultaneously in coordinate
action

4* ) P

2. To manipul a small objects with
handskand tigers

3. To'fuse simple hand toPls such as
. 'hammer/ screwdri4er:%wrencht etc.

0

4. To understand-that one's movements
have specific effects which often,*
urnish ieedbackfor furtheemove-

ment'L

5. Respond. to verbalAlirections,.
manipUlate small objects and parts
by reversing, insertinu opTning,
etc.

I

5.

5

, 5 4

* 0

5

a. 4".

. 2



1 6

1.

. V. Competency: Ability to control, small
muscles

1

i

p

-

Competency: Ability to control
muscle's

Comments:

'46

0

3

4.
, 6. A.

III Category; Cordination

4

a

t

16.

f.

A

.44

I

*6

7;-

p

4

. ,

4



st

k,

1

IV Category; Habits and Attitudes

XV A, Competency. Ability to initiate
action

Examples:

S

'a 4 410

'1. To develop knowledge about means-
erlds relations

2. To.,accept.and initiate affective
feedtelck when conditiops are not

sarisfyIng.

3. To be, curious and want to explore
the environment

4.
.

Responds to oral directionsf car-
ryp out simple actions of two or
th ee steps

Competency; 'Ability to initiate
action.

Comments:

2. '1

3 2 -

IV . B. Competenqyf Ability to,plao action

.

Examples: .

4 *) 1

4

1% 7'0 Make choices baApd an .the dynamics

', of a given situation
.

4 1

2. To assess resources ,l
'3. Forecasts-end resurts=o action 4 1

103
E21.

p

=1m

ti



Zr4t#E rye,

#

iV D. Compotencyl Ability to plan action

4..1

IV

.4. a set of actions
2 or,3 separate steps to accomplish
a stated goad.

Competency: Ability to plan action'

Comments:

Competency:**
act ns

to,persist'in

Examples:

1. To control attention span in terms
of task requirements 2 1

2. To recognize corre lation between
time spent and results achieved

S.

3. To identify interim. accomplishmitnts 5

4. To pertast in tasks in'presence of
distraatlions

5., To be willing to abandon an u npro-
ductive activity ,

6. 1%) adapt his cognitive styles to
the demands of,the situation (e.g.,
know when risk-taking is a better
strategy than caution)

C. Competency; Ability to. persist in
actions

x.

5 4 3 2 1

3 2



-

4 oo

3 at 1*

0

0

A

/V. C. Competency: ability to persist in
actions (Continued)

Comments;

t

*

Iv. p. Competency; Ability to be elf-reliant

.**

Examples;

1. To make reasonably accurate estimates
of one's abilities in motor and cog-
nitive tasks 1 5 4 3

5.4

It

4 V

*14 qq:
oa.) 4.). $+ Jy
,o

To identify'discrepancies between
one's work and 'given goals 5

*

3. To know'appropriate sources of help
(e.cr., adults, other children, com-

munity services)*

0
4. To recognize when it is important

to seek he)p <

5. ,To know how to summon help
01I

D. Competency: Ability to be self-reliaXit

ctmments:

'-..

r
1

5

IV E. Compeeency: hbi.;.ity*tosustain health
and pafety

Example's:

1. To realize' that it is important to
try to prevent illness

E210

5

N.

ifi

4



1,.'
4

4

1

t
4.1

Cixtlipv.t.onuyl Ability to nes4.1in hoalth
bind zi,jtot (Cont,inuod)

2. To 'ingot common standards for peer s
*lap
s

3. -*To identity common symptions
raised temperature,

swelling, inflamatiop, etc.
4. /4

4 To follow safety practices win a
to-day activ'rties

0
*04

5. To develop sensible '47: ting, eping.
and dressing*'habite

Competency: Ability to ,sustain
and safety (Continued). #

*Comments:
.

4

40

Category: Habits and Attitudes

lela
,

4

1

4

4

6 4 3 2 1.

t.

-

a.



1

0

A

4

I
'Categery: Sdcial Relationships

V. 4. Competency: AAbilitYt)6 issume appropriate
socia--tehaviors

aut

T

Examples:

0 4J
el

.ri

),4

1. Works cooperatively toward a1 common:

- goal by diirision of labor

2. Follows directions, given b" another
peerj.xypursuit of an accepted goal

0

g
0

a

5 4 3 2 1WPP1/41/...+,,7*......P.P...PPP,16.4

1

3. Makes positive-overtures to others 5
.

,

4. Regulates antisocial .behavior i\:

himself through moderation/. re-
direction (not repression) . , 5 4 3 2

.5.. Recognition of to various roes
1' that adiats vnd dtilaren ale' calltd

upon to play'. 5 4 3 2
,

2

a

4

A. Competency;
.

Ability to assume
Ate social behavi

. ..-
. 4

Comments: .

o

V v B. Competency:, Ability, to get 'attention

.Examples:

00

propri-

rmor._

5 4 *3

1.

*

1. Stimulates co-workers Dy mani-
festing a sense of Urgency

. 2. Obtains information froir others.
by asking questions

, II

F

E25

4 2 1,111,



A

,

B. CompetenCy; Ability to get attention

T

fa

p

Evokes interest in others by .play?
inch a roite (teacher, physician., etc.)

To gilt: attention when appropriate

B., 0,
Comeetqncyf ability to get attentlsin

Comments:

S

R.

O

Ure

'-4
tn

Onews**-werf

5 4 3 2
a

,

V C. Cimpetency; Ability tomaintain atten-
tion .-

Examplpi:

1. Holds attention of others by ef-
fective communication techniques,
avoiding thre4ts

To sustain on a tasg or an event

".,
To copvey the intended message

4. To be direct

.5. To be sincere

a

S

C. Competpncy: Ability to maintain'atten-
tion 4

\

Comments:*

.

.2

\,4 3 L.
5 3 2 1

5

41.

I



..I

1%,

t
4

.

" 1

1. as
s

;
$

.

mpeten9:?: Ability' to' dopt the" *
perp!ctiVe another

* .1 'N

.
i

7

1

. i 1 I.

a
0. A

#

. V ft,,, /
4 a

, 7 EXamples:
. . ...,

.

. .

:-.
. 1. 'To rcile plfy . .

r

. ..
. e. .;

2. Tti.,ply with aqd talk to others ,.a. .

,

3.4To verbalize -about another' situation 5

.

. .

*.,,/ To put one$elf in ,tAlli condition of .
...0

An0tlier t w 5 A .___ 2-----lr.---- -,

.

0

A

m
>

41,161

,

0
**I 4-) '

.

D. C9mpetency:_
, 4

..> ,

4. ::4

. t

Abili4 to adopt the
. .

perspectie of anethe

./1
.4117.

ti 1'

4

E. Competency: Ability torespect.the
individuality of others

Noe".

) .1

Examples:

. . .

1! To discriminate without havinsito,
.

5..
page

2. To, express.
'OF

admiration for others
when admiration isiapp priate./

,. -
.

3.'iT000se personal actd,ons toward
others independently of physiCal, .1

' differences
4

, . / Yr

...c.- To reeet clearly ant sdpcial.' be-7

havior.in .oqlers ---

. 5. T9 recOgnize diffegenceswithin-
..broad Ica ial Dr s6CiAl categoriei

*

a.

4
) f..

. E27 109

4

6 4 3 2 1

4 ,
-r
S

f



re

We

4w i

E. CdMpetencyli Ability to respect the
individuali4 of others

N. 4

(Conti4ued)

E. CoMp.etency/ Ability, tolrespect
IP individual ty of others

Comments:

r

a

k

2

V Category: Social Relationships

.,

I,

I

.

go.

E28
et
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0
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PARENT RATING SCALE
'

of

CHILD COMPETENCIES

r

11.

Apiwendix F

40

a

4
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0
e ID It

County

Home Visitor

Parent Rating Scale) W Child, Competeneiers

(t:7ategory 1 (10)

w

_,.t
..

.

. .,

Directions: Aeter,you read en.h" statent, please circle the appropriate number.

Number I Means yes, number 2 means no, number 3 means I am not sure,
and number 4. means I don't,mndersad. yOu are to read the question

:BY THE TIME YOUR CHILWENTERS.THE FIRST GRADE SHOULD .HE /SHE BE ABLE

4 TO'beiFore each stattment:
1

I .

:-,ample.Questions:

. 13Y THE TIME YOUR CHI L6 ENTERS THE
FIRST GRADE SHOULD HE/SHE BE ABL11 TO:

;ample 1: Walk

=pie Fly an airplane

Yes

1

2

-

I. Am I Donit
Not Sure Understand-,

/3

3

4

.4

BY IIU' TIME YOUR CHILD ,ENTERS THE FIRST

GRADE- SHOULD1HE/SHE BE ABLE TO:

Yes
I Am I.Don't

No Not Sure Underst d
I .

1. Label objects thiit are the same 1 .2 ,(11)

.EXAl4PLE: Cups that .'h?

2. Label objects that are different: 1 2 3 ,4 .

EXAMPLE: A fork and a spoon.
.

3.4 Beat out a simple rhythm. 1 2 3 4 t (13).

EXAMPLE: Beat out a simple rhythm
by clapping his ,hands to the sound

(.

"Jingle Bells."

Fl

t



D. t

. Tell you when one note is Mob or
one note isiglow when he,hears

someone §inging.

S.
S.

Te you from what.objqct a sound P t*

EXAMPLE:. 1r-teakettle'

Tell you .he shape of an 610tret,.

( whether is round, squ4 e) .

7. Tell you the color of object

(whether itlis

8. read some or all tie letters in

the alphabet.

er yellow) .

3. 9. Close his eyes cl*telatai what

he touches 1 ice is cold, cotton
isbsoft, a ball is round, a block
is square.

(

10, Close his eyes and tell you, by
touching, that the hard, cold,
smooth object isf an ice cube,.

11. Close his eVs.andAell you, by
touching, Witt the softo fluffy
object is cotton.

a

Yea44444

4 Am,, I Don't

No Not sure Under tared

: 2 3

2

1 '
2 3

2

a
.

a.

4 X14)

4 (15)a

1

3,1.* , 4 \ (18)'

. \
t

3,

.

4 . (1 I*-
.

- t

2 3 4 (20),

4 2 s3 (21)

12. Pick out objects that-are;the same. 1

IN
EXAMPLE; . In a pile of toys he . t

picks out tho. red cars.

S.

13.. Tell you why he picks out certain 1

objects to go in certain piles.

EX LE: Why he put all phe red

car in 4 pile. 4

14. Put a label name) on each pile

of objects.

V AMPLE: All tizOolls
1e are old. All the dolls in

this pile are new.

k

2

3

a

a

(22) .

4 ( 23 )

4r K . (24)

0

a

V



ti

.144

r.

...
. ) .

15. t Stack objeobject: apco3-Oing to their size. 1

.0' 14 1 I 4

4t
EXAMPLE: The big car .gogs on tie
bottom of the stag, the medium %size

) 1 - car in the middle, and- the little

' ,car on top..
,A. , .

I Am, I Dont
Yes No Not We Understand

2 3 4 (25)

16. Identify positional relationships. l 2 3 4 (2'6)

EXAMI'LE: Point outs the first
person in line the second , '

. person, and t3he last.

17. . Match one o ect'i4ith another,

EXAMPLE: For each cereal bowl on
Jthe.tablelere ne6ds to be a spoon.

Sgparate obj cts'into ggups.

I4XAMPLE: F-om\ap_le of knives, .41
forks, and spooils, put one tork,
one knife, and one spoon at the

Itable setting.

,1,9-r Tell you if one pair of things is
.1.044Per or Gmallythan another pair.

EXAMPLE: 0 A pair of daddy's shoes
is larger than a pair of baby's shoes.

20. Tell you when one thing is longer

or shorter 'than another.
f

,\
21. Tell Srou.when oneNthing.is heavier

or lighter than another.

22. you if something is coming
toward him or going away from lam...

23. Tell you if one thing is a part

of'another:
0

EXAMpLE:, A wheel is a part of

a car.- . *

.

21,/ Tel you when one thinsft causes

"another to happen.

EXAMPLE: The icy road caused the
ar to skid.

I

1 2 3 4

1

(27)

3 4 (28)

2,1 3

1 z

3. 2

1

1 2

's. Tel 1 you his lefth.Vid from his 1

rig t hand.

2

3 4

3 4

3

3 4

(30)

(32)

(33)

(34)

(35)



Site ID #

County

Home Visitory

1

t
)

Parent Ratilg Scale of Child CompeCencies

S.

.or

.4

\° Category 2 (10)

Ditections: After you read ea0 statement, please 'circle the appropriate Ilmber.
.:, Number rmeans.yest number 2*means no, number-3 means / am not sw:e,

and number 4 means I'dong. underland. You are to read the iqueon
BY THE TIME YOUR CHILD ENTERS THE FIRtT GRADE SHOULD HE/SHE BE AB
TO before eallstatement. ,

e ,
5

t.
Sample Questions:

BY THE TXME 1UR CHILD ENTERS THE ;

FIRST GRADE S OULD HE/SHE BE ABLE TO

Sample 1: Walk

Sample 2: Fly an airplane

410

ti

,t

Am I pon't
No Not Sure Understand

2 3 4

1 0 4

BY THE TIME YOTA cling ENTERS THE FIRST
GRADE- SHOULD HE/SHE'BE ABLE TO: '

Talk to people other than members
- 'of his family.

y

I Am I Don't'
Not Sure Understand.

Recogniiethe importance of labqls I 2

(terms).

EXAMPL: The word "),Fr! means a
small child or cant'in;an a small,

goat.

0
F4

115

4

4 '472)



3:' Re able to givo a group of things
,..) namo. 0

.

EXAMPLE: All brands of automobilos
whether Ford, bodge, Chevrolet, aye,
all call Ad cars.

Tell how something works.'

5. Know when ho is being understood:
*

._
6. 'Tell about things that fall,. break,

fly,.etc. .

. n

7. Ask questionsktbat have a purpose
or reason. : ..

. .

.S.
.

Remember'cOrtain objects or events.

EXAMPLE: Re used 66 INave...a stuffed

1:car and he remembeyi it.

9. Describe something by telling you its
color,, shape, 'texture, and bixe.,

10. Sppik sq you can 1-ih,r_him.

11. Speak when appropriate.

EXAMPLi: . Should he/she know-not to
111.41tin when his paronts are talking.

12. 'PronotAhce words correctly

13. Expres4 moods by tope. of voic

EXAMPLE

14. Know common emotional expressions of
others.

sadness, pleasure

,

EXAMPLE: love you. I bate you.

15 React to others, positively.

s

M

EXAMPLE: Orfort a crying sister or'
'brother or avbid a pestering brother
or sister.

A

.

F5

S. Am, 'Don' t

Yes, No Not Sure, UnderAtand

1 2

1 .2

1 2

1 2

2

1 2

%,

1 2.

2

2

1

1 2

1 2

1 2

S

I

4 (13)

3 .4 (14)

3 4 (15>
A

N

3 4 (16)

3

3

3

3

3

.

3

,

.

4

4

.-:L!

5,.

(17)

(

4 09)

4 (20)

4 (21)

t. 4 . (22)

` 4 (2.,)

( 2 4 ).

. (25)

ti

I



$ f:
16., Pr'etiand .through role pfa)ithat he/she 1 2 3

is gry when he/she is note

1/. Act. Q1).". feelings without speaking. 14 3 3

EXAMPLE: Nodding head, shrugging
houlders, frowning t

18. Describe something by drawing it. 1 2 3

.-

.19'- Use arms and hands to say
.

something. 1 2 , 3

q . .
. N

.20. Use facial gestures to say something, 1 2 3

.

.1 Am

Yes No Not Sure

It

'EXAMPLE: By smiling, yinking,
sticking out A tongue.

5,\

1

0

'WS

*IF

a.

I Don't .

Undorstand

I

44,11

V

a.

4- 26),
.

4

(27a.

4 (28)

4 - (29)

4 (39)

4

I

I

11.7
F6



I
ifSite 0

1 .

ID

County

Home Visitor

r PareAt Rating Scale of Child Competencies

,

/ Category 3 (1 0)

( 7 9)

birecti st After you read each statement, please circle the appropriate number.

Number 1 mans yes, numier.2 means no, number 3 mean I am not sure,

and, humber 4 mans I an't understand.' You are to read the question.

BY THE TIME YOURIeHILD ENTERS THE FIRST GRADE SHOULD HE/SHE' BE ABLE

TO before each statement.

. Sample Questions: t

1

BY THE,TIME-YOUR CHILD ENTERS THE '

FIRST' GRADE SHOULD HE/SHE BE, ABLE TO:

A

Sample 1: Walk

Sample 2: Fly an airplane

Am I Don't

Yes No Sure Understand

1

2 4

3 . 4

0
BY THE TIME YOUR CHILD ENTERS THE FIRST°

GRADE SHOULD HE /SHE ABLE TO:

' I Am I Don't

Yes- . No Not*Sure Understand
4

1. Put Parts together\to make whole. 2 3 4 (11)

1.

EXAMPLE: A puzzle
. J

2\1 Decide what materials are needed to 1 '2

construct or make an bject,
.

*

EXAMMLE. tie---nright-seed-a-

and water to make a mud pie.

F7

4) (121



4s.

Use pencils, crayons, scissors,
and paste.

4. Make things from various materials. '

EXAMPLE: Make puppets by using '

sci§sors, paste, popsicle stipks
and paper Circles.

I Am , I Don't
. Yes No Not Sure Onderst.Ind

0 ,

2 3 .'l (13) . "

3 r 4 (14)

Use eye and hand poordinatTbh., 1 3 3

EXAMPLE: Trace a picture, :copy
shapes, and designs on piece of
paper.

6. Imitate things 11e4 sees or hears.

EXAMPIX: The sound of a fire
engine diren or theway a bird
flies.

7. Draw,squares, tiangles, circles.

t 8. Understand-and label designs.

EXAMPLE: Be able t tdli whether
wallpaper is polka ottecl, stril)ed,

or flowered.

9. Understand the intent of gestures
from others.

,AEXAMPLE: A nod of the head means
yes.

16. 'Tell about something by using his
body. f

tXAMPLE: Bopping like a rabbit.:

I
.11. Use physical gestures to expre

his feelings.

EXAMPLE: Blowing a kiss.

12. Imitate the way an object works.

EXAMPLE: Play like lie is a
coffee pot.

F8

J. 2 3 4

1

1 2

1 2

1 2

1 2

1 2

I 1 9

3

4 (17)

4 (1S)

O

3 A (19)

4 (20)

A
4 . (21)

4 (22)*



13. Move tip, the

14 Balance himself, while walk
up a hill,,or jumping a ro

sound of music.

ing

Iiiovti in the direction he wa ys to. +4r`

16. Avoid being cl&sy.*

17. irbve body..parts when direct d.

EXAMPLE: If he is asked to
his right hand, can .he do i

raise

18. Coord nate many parte of hi. body.

EXAMPLE:: Raise his right aim and

right leg at the same.time.1

19. , To manipulate small objects with
hands and fingers.

t-

EAMPLE: To dress a small doll or
p4 a model plane together.,

20. Use a hammer, screwdriver, or a
wrench.

21. Respond to

EXAMPLE;
clothes.::

spoken directio s.

"John, pick up

22. MOve parts of objects in 'rld out
A

their place.

Yes No,

1

1 2.

1

1 2

2

2.

of

EXAMPLE; Remove a patterk from a
flashlight andput it baolk again.

!

1

jr".0
F9-.

1

1

1

2

Am
Not' Sure Understand

3

3

3

3

3

3 ,N

3

4 (23)

4' . (24)

4

129

4 (30)

4 (31)

4 (32)

a



0

.,r

Site

County

.Home Visitor

'Parent Rating Scale of Child Competencies,

Ciategory 4 (10 )

S.

'

S.Al
DirectionS: After you read each statement, please circle' the' appropriate number.*

Number 1 means yes, Aumber 2 means no, number 3 means I am not sure,
and number 4 means I don't undaripand. You are to read the clu2stillp

BY THE TIME YOUR CHILD ENTERS THE FIRST GRAUE.kHOULDHE SHE BE ABLE
TO before each statement.

A

Sample Questions:

BY,THE 4'IME YOUR CHILD ENTERS THE.
FIRST GRADE SHOULD HEI4HE BE ABLE TO:

Sample 1: Whlk

Sample 2: Fly an airplane

alinwornWal.

.1

aq

. I Am I Ddn't
Yes No .Not Sure Understand

. ........../ffen.1..AnlM
a

VP

BY THE TIME YOUR CHILD. ENTERS THE FIRST ,

GRADE SHOULD HE/SHE BE ABLE TO: \

CD. 2 3
4.

1 (D 3 4

i

.1.--Recognize the mean's that are
necessary to reach an end.

EXAMPLE: Winding a watch keeps
it running.

2. Initiate action. when conditions

'Yes No

Z

2

I Am I Don't

Not Sure tUnderstand

1

1

3

3

4

4

( 11)

(1.2)

are. not satisfyin9.

XANPLE: In cold, I'm thirsty.
My feet are wet.

4



5. 'aemonstrate curibity.

EXAMPLE: Ask questions about
things that arenew to him.

Wants to explore his environment.
.

EXAMPLE; Wants to mowsabout the
things around him --what mak,e.s trees

grow, what causes wind.

S. Responds In order tip sovval spoken

# directions.

EXAMPLE: Brush your 4eth, comb
your lair: and wash r:face.

sik

*46. Make choices and tell why the

choice was made.

EXAMPLE; Chooses a peanut butter
sandwich ilstead of cheese because.
he does not like chegse,

Determine what is needed to make
,soinething._

-6

EXAMPLE: To make chocolate milk
he/she knows that milk, chocolate*
end.a glass are needed.

S. , Know results of hiri'actions.

EXAMPLE; If he/she builds something

-of wood it will last longer than
something built of paper.

9. Control his attention span.

EXAMPLE: He listens to spoken .

directions from' beginning to end..

10. Knows that in order 6 achieve
certain results time must be spent.

EXAMPLE- Knows that it takes time

to fry chicken ;in order to eat it.

Fl 1

I(

'
I Am I .Don t

Yes No Not Sure Understand

1 3

1 3 4

2 3 4

+et
S

1 ^
2 4

z

1 2 3 4

1 2 3 4

1 3

2

114)

(15)

(16)

(18)

(19)

4 (20)



..

4

ti
ti

11.' Persists ,ra*.sit...4.thOi di Adtion's
. . ars. present.

,.X./00?Lt: Complete's:.laep
tiirovg1:1 his brothe'r &xi p

Knew here to get 'help.

le even, .
sfAirdng him,

. t

needed.

.Know when to get help if rieeded..

*. 14. '.4Calow how to. ge help if neided.
,.

15.* Know, it is important to7prevent

.

.0
EXAMPLE; Knows tdowear a coat

''dtrr4ing *the wintery-
.R e

! 16. Know common symptpms of illness,
14 infe.ction, fevew.-,)

.. .

17. ,Fol,low safety- practices."

1 \..

EXAMPU: _Look both ways before
dossing the- street.

Have sensible ,a'atirig, sleeping,
and dressing habits.

OS.
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Do.n4te
Undersa.nd

_

4. (11).
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Site

O

County-' e,

Home visitor
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Parept Rating Scal of Child ,Competencies

Categdry 5 (101

Directions: .After you read each statement', please circle the appropriate number.

A
,Number 1 means yes, number Means/no, nt;:ber'3 means 'am not sure,

and number 40neanls. I don't understand. You are to read the question
BY THE TIME YOUR CHILD. ENTERS THE WIRSTGRADE spopip HE/SHE BE ABLE
TO before each statement.

SampleeQuestions:

BY THE TIME YOUR CHILD ENTERS THE
.FIRST GRADE SHOULD HE/SHE BE ABLE TO:

10: I in I Don't

Yes No Not Sure Understand

2 3

1 3 4

Sample 1:- Walk

Sample 21 Fly an aixiplane

trimw--

I

BY THE TIME YOUR CHILD ENTEpS THE FIRST
GRADE SHOULD HE/SUE BE 4BLE TO

*

1. Work wits, someone toward a mmon,
goal.

EXAMPLE: Work with
sister ;o. get someph

brat
ng d

2. 6113w.directions give
brother or sister.

3. Get along with most of his 'friends.

or

dr,

F13

vr,

I Am I Don 't

Yc8 No Nat Sure Understand

124

2 3 - 4

2 4 (12)

3.

f

4 . (13)

t



4

I

I

4. Regulate the anti-social behavior ' 1,
in himselY.

EXAMPLE: Controls his temper when ,

. .:

he is antriry . .

5
Know- how to gain -Sthers.attentio4 1 2 3

d ,
4

6. Beek informatiox from others I

outside the family: ,

7. Hold the attentiron of oti-iers . 1 . 2 3 4
. .

-when he is talking to them.

am ; I

Not Sure Understand

4

4

4

8. Get across t he is trying to say.
4

9. Play'Withothers.
1.

10. Talk with others.

4

2 3

.1"

2'

..1 2

. . .

11. Talk about something he has seen 1 2

or done. . .

4,..,

12. -Put bimself in another person's
, place. .

3. Express admiration for othors.

1,14. Overlook physical handicaps of
others. '

EXAMPLE: A child withr one arm.

'15% Re .na.ze racial or social
differences.

EXAMPLE: Indian,.CLnec,
White, poor people, rich peopkg.1,

.

J.

Ft4

1 2

1 2 N 3

1 2 3

3.

4

4

4

4

4

...
3 4
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AppenciliX G

+ft

Master List of Comioetencie

,".
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I. Clas .ficatiosin

.

A. Aility to for concepts

B: Ability to discriminate by sound

^*

C. Ability to discriminate by si

D. Ability to discinate by it, ych

E. Ability to sort

F: Ability to ordinate

G. Ability to conserve

H.' Ability to measure

ility to denotiPspatiil relationships

0

t

t.

II. *Commun4.cation

A. Ability to re'cogniA- the social functions of language

F

B. Ability to, abel

C. Ability to expkain'(esSentially a functional concern)

D. Ability to describe (essentially a pictorial concern)

E. Ability to articulate
.

A
F. Ability to express feelings

.

G. Ability to use non-verbal cues

III. Coordination ,

A. Ability to con truct

I

B. Ability to copy

G. Ability to draw

D. Ability to lase body to express feelings

E. Ability to control 'awe muscles

F. Ability to control small muscles

1

I

I

I

44 Gi

O

4

4
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IV.- Habits and Attitudes

A. Ability to initiate action

,

B. Ability'to ,plan action 1 t
.... .

x

"C. Ability to persist in actians

D. Ability to be self - reliant

E. 'Ability to sustain health and safety,

-rj
t

J

V. Social Relationships'

A. Ability to assume appropriate social behaviors

O

B. Ability to gait attention

C. Abiliiy to maintain attention

D. Ability to adopt' the 'pers ective of another

El li y. to 'respect the ind .vfidual y of others

It

e

G2,

I
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